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Alf Redclal HL“ Primaru SChOO[ we celebrate Hw[ English is a LOO[ J.'Of‘ l)OH’I our lh‘mking ancl leam‘mg We

conhnua”g wor|< fo deve[op our children‘s o,bilifg ko lisken, sPeo,|<, reo,cl o,nd wrike fora wide range of purposes,
inc[uding Hwe communicahon of Hmeir ideas, views o,nd feelings. In H‘»is way become emPowered ko inkerprek Hw

wor[cl o,rouncl Hwem ancl LO ma|<e sense OJI Hmeir experiences.

SPEAKING AND LISTENING / ORACY

The National Curriculum for Eng[ish reflects the importance of spo|<en language in Pupi[s‘ development across the
whole curriculum — cognihvelu, socia”g and [inguishcauu. Spoken languo,ge underpins the developmenf of
reading and wrihng. The c[ualitu and varielu of language that pupils hear, spea|< and exp[ore are vilal for
deve[oping their vocabularu and grammar and their undersfonding for reading and wrihng. Teachers at Reddal
Hill will Hlerefore ensure the conlinual deve[opment of Pupi[s' confidence and competence in spoken language and

[isfening ski“s as Parf of a whole—school commitment lo deve[oping Pupils’ oracy.

Pupils ak Reddal Hill will deve[op a caPacirH bo exPlo,in their undersro,ncling of books and other reading, and o
prepare their ideas before H‘LGH wrile. Theu will be assisted in mo,l(mg their Hm'ml(ing clear to themselves as well as
bo others, and teachers will ensure that Pupils build secure foundahons bH using discussion to Probe and remedg
their misconcephons. OPPortuniHes will be Planned so that Pupi[s will be Laughl to understand and use the
conventions for discussion and debate. All Pupi[s will be enabled to Parhcipate in and gain lmow[edge, skills and
understanding associated with the artishic Prachce of drama. Pupi[s will be 9iven oPPortuniHes bo adoPL create
and sustain o range of ro[es, responding aPPropriatelH bo others in role. Teachers will Plan for Pupils bo have
oPPorlunihes bo imProvise, devise and scripf drama for one another and a range of audiences, as well as to
rehearse, refine, share and respond lhoughtfuuu to drama and thealre performances. Slalutcru requiremen[s,
which unclerpin all asPecls of spoken longuage and oracy across the six years of primary education, form Po,rl of

Hw no,hono,l curriculum.

Spoken Language: EGF[H Yeors Foundolion Slage (EYFS) and Keg Slage One (YGOFS I 8( 2)

At Reddal Hi” children wi” learn lo speak conJ:idenHu o,nd [isten lo who,t oH‘»ers have lo say. Teo,chers wi” Plo,n a
range of oPPorLunihes lo begin Lo read o,ncl wrike inclepenclenHH o,nd wiH'm enH‘»usiasm. Pupils will be encouraged
bo use language bo explore their own experiences and imagmoru worlds.

Earlu oracy developmenl wi” focus on builcling vocabularﬂ, lurn—|:o,|<ing, queshoning and arhculahng ideas c[earlﬂc

Spolten Language: KGH Slage TWO (Yeors 3_6)

Children will learn o change the way Hmeu spea|< and write lo suit differenl siluahons, purposes and audiences.

Theu wi“ be 9iven oPPorlunihes Lo read a range of lexks o,nd respond fo differenl laHers of meaning in erm.



Teachers wi[l p[an opportunihes JIOI‘ PUPi[S LO exp[ore Hw use OJ,' [anguage in [iterarg ancl non-[iterurﬂ Lexls GI’IC[
[earn hOW H‘»e strucfure Of language WOI"I(S.

OFGCU sld”s Wi” be JIU,FHIGF cleve[oped Hmrough structured discussion, clebate, Presenkahon, Performcmce and

CO”ObOFOhVC [earning.

WRITING

National Curriculum

The programmes o study for writing ak key stages | and 2 are constructed similarly to those for reading:
o lranscription (spelling and handwriling)
o composition (articulating ideas and slructuring them in speech and wriking)

R is essenhal le teaching deve[ops pupilsl competence in Hlese lwo dimensions. In addihon, Pupi[s should be
taughf how lo P[an, revise o,nd evo,[uo,te Hmeir wrihng, as incorporoied into Hw programmes of stud‘tj for

composihon.

Wrihng down ideas fluenHH depends on eﬁechve lro,nscriphon: that is, spe“ing quick[g and o,ccuratellj H‘»rough
knowing the relohonship belween sounds and letters (GPC) and underslanding the morpholo% (word structure)
and orlhographg (spe“ing structure) of words. Effechve composihon involves arhculahng and communicahng
ideas and then organising them coherenHH fora reader. This requires claril‘g, awareness of the audience,
purpose and context, and an increasinglg wide know[edge of vocabularH and grammar. Wrihng also depends on
deve[oping J:luent [egib[e and increasinglEj automalic handwrihng, eno,b['mg Pupils bo focus more on shap‘mg and

imProving Hleir ideo,s.

Intent

Al Reddal Hill, all adults aim to enable our Pupi[s to consider themselves as ‘writers', to encourage confidence
and the mativation to want to write, and fo have sufficient conkrol over the mechanics of wrihng bo allow for
skilful clevelopmen} of the wrihng process. We aim to deve[op J:[uenc3 and legibi[itg and offer a whole-longuage
o,pproo,ch, so that Pupils can learn to express claritﬂ of H'mcughk and manage language approprialelﬂ. We aim to
seb high exPeclaHons of Pupils and fo give wrihng a high Prople in all iks forms.

In line with updatecl guiclance, we also Place importance on earlg, secure kranscriphon skius; explicil sentence
inslruchon; and H'1e use of spoken languoge lo suPPorl composihon, helping Pupils Plo,n, rehearse, draft and

improve their wrihng with increasing indepenclence.



Implemenlahon

Al Reddal Hill we have adopted The Wrike Skufp bl:j Jane Considine, to bring clarilg and consislencg bo the
mechanics of wrihng and fo enable our children to write effechvelg and coherenHH. As a school, all children
from Year | to Year 6 learn fo wrike Hnrough the Write Stuff o,pproach. This was developed bH teacher and
[eacling Englisn consultant, Jane Considine. Ttis a fun, creative and rigorous approacn bo clevelop children’s
wrihng. This approach allows children to o,pplg basic skills, vocabularU and grommar know[edge bo wrike effechve

senlences H’LOIT I'ICLVG real impacl ancl |<eep Hw reader 'mterested.

In The Write Sfuﬂ: o,pproo,ch fo wrihng, children exp[ore high qualilg, rich voco,bu[o,rl:j and are taught grammar in
context Hnrough diﬁerenf wrihng [enses on H‘re Wrihng Rainbow. There are lfhree lenses used Lo su,ppor|; children
wiH\ H\eir wrihng:

Fanlastics — ideas for wrihng
Grammaristics — lools for wrihng

Boomlashcs - wrihng techniques.
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Teoching Sequence

The Wrile Sluﬁ is based on lwo 9uiding principles; Leaching sequences Hw,l slicle berween experience daﬂs and

senlence srack'mg ICSSODS.

AS PO,I“IT OJ.' H’Ie lfeaching sequence, [eachers plan experience do,gs, sen[ence stacking lessons and independent

wrihng sequences.

Experience claHs immerse children in experiences linked to their wrihng and drench them in vocabularH linked to
the lenses in The Wrihng Rainbow. From the experience daHs, children lake parr in the senlence slacking lessons.

Sentence slacking [CSSONS JIOCLLS on wrihng leee sentences H’LOL JIOCuS on Hw lenses frorn Hw rainbow‘



The Write Stuﬂ‘ fo”ows a method called Sentence Stacking‘ which refers bo the fact thal sentences are stacked
Logelher and organisecl bo engage children with short, intense moments of learning Hweﬂ can that immediatelﬂ

OPPlH bo their wrihng‘
S[ruclure OJ.' a Senlence—S[acl(ing Lesson
An individuo,l [esson is based on one Plof Poinf from H’»e fext broken into H‘»ree [eo,rn'mg chunks:

| Iniliale seclion = a slimulus to capture the children's imaginahon and sel up o senfence.
2. Model seclion = the teacher models a sentence thal oublines clear wrihng feoiures and kechnic[ues.

3‘ Enoble sechon - Hw chi[clren wrike H"teil" senlence, fO“OWing Hw teacher‘s model.

This Po,rt of Hme unit is heavi[g scaffolclecl wiH1 consistent leacher inpul‘, modeumg of vocabu[arg, senkence

consh‘uchon o,nd Hme use of grammar wiH1 reference fo |;|'1e 3 wriﬁng lenses.

Du,r‘mg Hme inihole sechon, children 'choF (cho} o,nd jof) clown H’»eir ideo,s from shmulaﬁng resources, such as
Picfures, music and drama. The children are encouro,gecl to use kind ca”'mg out where H’»eg share examples of

VOCObU[GFH, o,dverbs, onomo,fopoeia GLCA

During Hle mode[ sechon, Hle teacher prepares chi[dren for wrihng bg mode”ing Hle ideas, grammar and

technic[ues of wrihng drawn from Hw wrihng ra'mbow.

In Hme enob[e sechon, children wrife Hmeir own senfences, to,k'mg H‘»e oPPortunit\Lj to deepen Hwe moment. ‘Deepen
Hle Momen[‘ is where children are cha“enged |:o independenﬂg dro,w upon Previoulej leamf skills ancl OPPlB H‘»em
|:o Hmeir wrihng during H’»ot chunk

Independenl Wriling and Shorl Bursl Wrihng

Fo”ow‘mg sen|:ence s|:o,c|<in9, Pupi[s P[o,n o,nd Produce an independent Piece of wrihng. Afl'er complehng Hus, H‘»eﬂ
independenl‘lg edil Hleir wor|< using a Purple Polishing pen.

Teachers Hlen analﬂse Hle wrihng o,nd selecl a Po,ro,gro,Ph lo reJ:ine as a c[o,ss lhrough short—burst wrihng

sessions, J:ocusing on sentence-level improvemenf. These sessions may include:

o Senlence comb‘ming - joining shorter sentences to lmprove structure and flow
o Senlence shrmking - conc[ensing informahon for claritﬂ and pace

o Senlence expanding - adding delail or literarﬁ features

o Senlence signposhng - exploring the use of conjunchons and their imPacl

Teachers also icleth:H JIUI”H’lel' areas JIOI' developmenl, SUCI’l as Punctuahon, spe”ing or gro,mmar, WI’liCI’l are

addressed H‘»rough dailﬂ starters.



Al the end of the short-burst sequence, Pupils wrile a new Paragraph demonskrahng their improvecl senfence-level
conkrol and aPPlicahon of skills. This is then marked bg the teacher o iclenhw progress against the wrihng skill

[adcler assessment criteria.

Approach lo Edihng

We have recenHH refined our o,PProo,ch lo edihng, in line wiH1 our newlg implemenled shorl—burst wriling model.
As teachers analgse wrihng o,nd Plan resPons'we[g, Hwe ediﬁng process is now conhnua”g faughf o,nd, mode”ed
H}rough do,ilg starters and sentence-level lessons. The Jane Considine edihng codes are Hmerefore not currenHH

be'mg used.

Once the short-burst wrihng model is fU’”5 embedded, we aim lo reinfroduce and formaug teach edihng as Parl
of the Planning and wrihng process from Sepfember 2026 ensuring it is fu“g integroled rather than laught in

isolahon.

HANDWRITING AND PRESENTATION

At Reddal Hi“ Primo,rH School, we fouow Hme Kinehc |_e|:ters handwrihng programme, which is an evidence—
informed programme H’tat builds H1e cognihve o,nd Phgsical skills for handwrihng. H enab[es chilc{ren to develop
legible handwrihng Hw,f is Produced quicklg and aukomahco”g. WiHm Hw deve[opment of aufcmahcitg, ho,ndwrihng

becomes a VQ[U,O,HC tOOl and not a hindrance ITO [eaming.

T|1e Kinehc LeHers programme starls in Hte Earlg Years Foundahon Slage, wth a cleo,r focus on strenglh,
Posfure o,nd Penci[ hold, before [eHer J:ormahon is Eaught. 83 H1e end of KS|, eo,ch Pupi[ should be working o} Hw

nalional stanc{ard, and some should be worl(ing ata greater depHm (using some of the strokes needed to Join

[eHers). Blj Hme end Of KSZ, PUPi[S SI’)OUld be working O,t Hme exPeclecl sfanclo,rd.

The Kinelic Letters fon[ covers all the lelfers in the alphabel and is based on a sel of rules thal have been made
as simple as Possible lo enab[e fo,sk learning. The order in which [eHers are laught recogmses Hw cognihve

developmenl of children.
The programme has our threads.
* Making bodies stronger.
* Holding the pencil (for speed, comyort and legibility)
* Learning the lelters
* Flow and fluency
The key principles of the programme are:



Shrength,

Bui[ding Ph}jsical slrengHw underpins handwrihng cmd concenh‘ohon. This know[edge 'mforms H’»e worldng
posihons that children use for wrihng and the skrengthening Largets HIGH work on. SkrengH‘; Posihons are ulilised

during ClOfllH lessons, as appropriate, LO ensure Hwat PuPi[S build strengH‘» Gl’ld skamina‘

Posture is imPorto,nt in developing H‘»e correck Posihon for handwrihng o,nd SO children are lfaughl how lo orgo,nize

Hweir worl(mg Posihon and Paper Posihon to enable comfortable ancl fluent wrihng from Hwe SLOFL
Pencil hold

Correcf Pencil hold is kaughf from Hne slfo,rlf (i.e. as soon as a Lri—Pod 9rip is developmental[g aPProPrio,fe).
LeHer J:ormohon / FlOW ond FluencH

The movements to form the letters begin with whole bodg movements and progress bo wrihng in sand tro,\tjs, bo
wrihng on whiteboards and finalla wrihng on paper. In Kinetic Letters, all the letters and numbers are fcrmed
next to one of two monkegs; a brave mon|<e3 who sits on the top branch of the tree, and a scared monke\tj, who sits
on the lower branch. Diﬂerent comPonean of wrihng (leter formahon and joins) are mastered inclividuaug

beJ:ore being used in combinahon.

Speed Wrile

We have recenHEj clevelopecl the Kinelic Letter Programme bo inkroduce 'Speed Write', o shructured approach that
|:eo,ches Pupils lo write o,t [en9|;|'1 whi[e maintaining fluencg, accuracy ancl high standords of Presentahone The
focus of Speed Wrile is lo suPPort Pupi[s in developing susto{mec{, efficien[ handwriﬁng and compcsihcn ski[ls,

enabling Hmem tO Produce we”—orgamsed and we”—Presenled wriHen WOT‘I( over exfended Periodse

How Oflen wiu Kinelic LeHers be laughl?

Handwrihng Prachce takes P[ace in sessions Hmo} are oulsic{e of wriling lessonsA

Pupils in Recepbon and K5I will sPend 20 minules, four limes per wee|<, working on activilies that are Po,rl of the
Kinetic Letters Programme. Hanclwrihng prachce bakes p[ace in the air (using large movements), in sand |;raHs (bo
go,in sensory feedback), and then onko the 5 lined white boards. J o'm‘mg is introduced towards the end of Year
2, when Pupils have automahcilg and accurale letter formahon. Most lessons are kaugH to the whole class with
differenho,led Largels; re'mforcemenl may bake Place in small groups and/ or individua”g. However, where

appropriate, some gear gl”OUPS maa use a seH‘mg OPPI‘OOCl’l l'O IDGHFGF meet H’le needs Of Hme Pupils.

Once Pupils in KeH Slage | have cleve[opecl a fluent and [egible handwrihng sfgle with accurale lelter formo,hon,

H’leH are inlroduced Lo a short weeHH sPeed—wrife session as Parl of H‘»eir regu,lar K‘meﬁc LeHers lesson.



Pupi[s in KS2 will spend 30 minukes, hwice o week, worl(mg on aclivilies that are Parl of the Kinetic Lelters
Progromme. The}j will regular[g revisit the fundamen}al skills of handwriﬁng before commencing the jo'ming
programme (as specified in the programme of work). Some year groups may offer o seHing approach, to enable
letter formo,hon bo be explicng kaughf bo Pupi[s that do not have o,ukomo,hcifg and accurale lefter formo,hon, whilst

the remaining Pupils will conlinue the jo'm'mg programme.

Each wee|<, Pupils take Part in bwo Kinelic Lelters hanclwrihng sessions. | he firsf session is a Proclise lesson,
where Pupils use sand tmgs and whiteboards o rehearse leter formahon, sirengthen muscle memory ond improve
fine-motor conbrol. The second session takes Place on a Praclice Patch‘, giving pupils the opportunitg bo applg

Hweir [eorning o,nd kro,nSfer handwrihng skills lo paper wiHmin a sfruckured o,nd suPPorhve environmenf.

The Pro,chce Potch [esson alternales wiHm a Speed Write session, ensuring a vo,ried and ba[anced o,PProo,ch to
hanclwrihng instruchon. This combinahon suPPorts Hle developmenl of fluencg, stamina and accuracy, while
embedding |<e3 franscriphon ski”s across Hwe schoo[. TogeHmer, Hmese sessions Promote consisfenHH high standards

of wri%en Presentahon and supporl Hle Progress'we developmenl of handwrihng PrOIiciencH for o,ll Pupils.

Teachers assess handwrihng using Hle 'Pro,chce Patch‘ and independenl Pieces of wrihng using Hw wrihng skills

[adders ([isted obove), sPecific no,hono,[ curricu[um exPeclahons o,PProPrio,le for eo,ch year group.

AH sfaff hove excePhonal high exPectahons, wiHm regard fo handwrihng o,nd Presental‘ion, which reflect in Hleir

own Handwrihng and Presentahon in marking o,nd H'le environment. Ac{ditionaug, children wiu wor|< in exercise

books which ho,ve Hw Kine|;ic Le|,+ers 9uidelines, sPecific Lo Eo,rlg Years, KS| o,nd KSZ

Special Educahon Needs and Disobililies (SEND)

Reddal Hi“ PrimarH Schoo['s SEND Po[icg aPP[ies. However, Hme Kinehc Letters programme is applicable |;o a”
Pupils.

SPELLING

Spe”ing is Laught H‘»rough the sHstemahc Eeaching of phonics in Earlg Years and KeH Sfage |, us'mg the Liltle
Wandle programme of work Refer lo Hme Phonic o,nd Earlg Reading Policg for J:urHler 'mformahon‘

Once pupils in KeH Slage 2 have ccmpleled the Liltle Wandle Spe”ing programme, H’leH transition to a shruclured
programme of stuclg using Spe“ing Shed. Spe“ing is Laughf for one hour per week, fouow'mg a consistent,
researcl’m—informec[ lesson sequence of revisif, feac/l, ,oracfise, imlolemenf and revise. Weeklg spellmg homework is
assigned online and is carefullg malched to the conkent Laughk in class fo suppork ongoing refrieval and

consolidahon.



The Spe”ing Shed programme is expliciHB 9rounded in the Science of Spe”ing, which draws upon the wider bocl3
of Science of Reading research. This sgsiemaiic aPProach suPPoris PuPi[s in undersianding the relaiionship
belween sounds and written sHmbols and focuses on deve[oping Paiiem recogniiion rather than simple
memorisation. The programme also iniegraies Phonics, morpholo% and eigmo[ogg Offer‘mg exp[icii, sgsiemaiic

[CSSOHS a[ignecl WiH‘i coniempomrﬂ evidence on effeciive spe“ing pedago%.

INCLUSION:

When P[o,nning lessons teachers use the programmes of Slfudl:j seb out in the National Curriculum, o,longside
Reddal Hill's wriiing progression guicies. A copy of the progression guides can be founci on the school website
Using these 9uides, ensures breadth and balance of Eng[ish skills for all Pupils bo Provide a differeniial‘ed
curriculum thal meels the needs of all the Pupils. Teachers Plan bo sek suitable leorning cha“enges for individuals
or small groups of Pupils and respond bo diverse leaming needs. Ihis exPecied that all adults working with Pupils
are o liaise with the Inclusion Manager bo ensure that Provision is made for all children with Special
Educational Needs and Disabilities (SEND). Through the use of dailg and iermlg assessmenis, teachers ensure
that Hieg ideniifg vulnerable groups who are not making exPecied progress, and Provide aPProPriaie suPPori.

Special Educahonal Needs and Disabililﬂ (SEND) Provision:

Pupils ideniified as needing addiiiona[ suPPori in English wiu be given Hie appropriaie help in Hie classroom.
Providing for Pupils wiHi SEND should io,|<e accouni of eo,c|'1 Pupil‘s Po,riicu[o,r leaming o,nd assessmenl‘
rec[uiremenis and incorporaie specific approaches which wi” o,llow individuals io succeed, such as using iexis ai

an aPProPriaie level of diﬁiculig o,nd P[o,nning for o,dcliiional suppori.

ASSESSMENT

Ai Reddal Hi“ ieachers are coniinua“ij assessing Hieir Pupi[s' wriiing Hirough ieo,cl'iing and Hie use of dailH
morking. This marl(mg informs fuiure Planning and ieaching on a regular basis. In addiiion, a“ Pupils have
oPPoriuniiies io wriie independeni Pieces of wriiing, w|'iic|'i are used io assess achievemeni every ierm‘ Teachers

use wriiing Skills Ladders’ regular13 bo assess Pupils and inform fuiure Plannings

Moderalion

To ensure ieo,cher assessmeni judgemenis are accuraie, o,u ieachers io,|<e Po,ri in Wriiing Moderaiions

Internal wriiing moderation lakes P[ace ona ierm[g basis and teachers work in small groups to hold prOJ:essiona[

conversalions aboul Pupils‘ work. The skill ladders are used to collate the evidence and moderale judgemenis.



Monilor'mg

Class leachers o,nd Hw Senior Managemenl Teo,m, inc[uding Governors, conhnua[lg monifor Eng[ish fhroughouk

Hw HCOF. Monitoring OJI Hw subject 'mvolves leaming WG”(S, [esson observahons ancl bOOI( ancl Planning scruhng.



Appendix |

Spelling - work for years 3 and 4

Revision of work from years 1 and 2

Pay special attention to the rules for adding suffixes.

New work for years 3 and 4

Statutory
requirements

Rules and guidance
(non-statutory)

Example words
(non-statutory)

Adding suffixes
beginning with vowel
letters to words of
mare than one
syllable

If the last syllable of a word is
stressed and ends with one
consonant letter which has just one
vowel letter before it, the final
consonant letter is doubled before
any ending beginning with a vowel
letter is added. The consonant letter
is not doubled if the syllable is
unstressed.

forgetting, forgotten,
beginning, beginner,
prefer, preferred

gardening, gardener,
limiting, limited,
limitation

The /1/ sound spelt y
elsewhere than at the
end of words

These words should be learnt as
needed.

myth, gym. Egypt,
pyramid, mystery

The /A sound spelt
ou

These words should be learnt as
needed.

young, touch, double,
trouble, country

More prefixes

Mast prefixes are added to the
beginning of root words without any
changes in spelling, but see in—
below.

Like un—, the prefixes dis— and mis—
have negative meanings.

The prefix in— can mean bath ‘not’
and ‘in'l'into’. In the words given here
it means not’.

dis—: disappoint,
disagree, disobey
mis—: misbehave,
mislead, misspell (mis
+ spell)

in=: inactive, incorrect




Statutory
requirements

Rules and guidance
(non-statutory)

Example words
(non-statutory)

Before a root word starting with I, in=
becomes il.

Before a root word starting with m or
p, in= becomes im-—.

Before a root word starting with r, in—
becomes ir-.

re— means ‘again’ or ‘back’.

sub-— means ‘under’.

inter- means ‘between’ or ‘among'.

super— means ‘above’.

anti— means ‘against’.

auto— means ‘self or ‘own'.

illegal, illegible

immature, immeortal,
impossible, impatient,
imperfect

irreguilar, irrelevant,
irresponsible

re—: redo, refresh,
return, reappear,
redecorate

sub-: subdivide,
subheading,
submarine, submerge

inter=: interact,
intercity, international,
interrelated (inter +
related)

super—: supermarket,
superman, superstar
anti=: antiseptic, anti-
clockwise, antisocial
auto—: autobiography,
autograph

The suffix —ation

The suffix —ation is added to verbs

to form nouns. The rules already
learnt still apply.

information, adoration,
sensation,
preparation,
admiration

The suffix —ly

The suffix <ly is added to an
adjective to form an adverb. The
rules already learnt still apply.

The suffix =ly starts with a consonant
letter, so it is added straight on to
most root words.

sadly, completely,
usually (usual + ly),
finally (final + ly),
comically (comical
+ ly)




Statutory
requirements

Rules and guidance
(non-statutory)

Example words
(non-statutory)

Exceptions:

(1) If the root word ends in -y with a
consonant letter before it, the v is
changed to i, but only if the root word
has more than one syllable.

(2) If the root word ends with =le, the
-le is changed to =ly.

(3) If the root word ends with —ic,
=ally is added rather than just =ly,
except in the word publicly.

(4) The words truly, duly, wholly.

happily, angrily

gently, simply, humbly,
nobly

basically, frantically,
dramatically

Words with endings
sounding like /3a/ or
ftfef

The ending sounding like f3al is
always spelt —sure.

The ending sounding like ftal is
often spelt =ture, but check that the
word is not a root word ending in
(thjch with an er ending - e.g.
teacher, catcher, richer, stretcher.

measure, treasure,
pleasure, enclosure

creature, furniture,
picture, nature,
adventure

Endings which sound
like /3an/

If the ending sounds like f3an/, it is
spelt as —sion.

division, invasion,
confusion, decision,
collision, television

The suffix —ous

Sometimes the root word is obvious
and the usual rules apply for adding
suffixes beginning with vowel letters.

Sometimes there is no obvious root
word.

—our is changed to —or before —ous
is added.

A final e’ of the root word must be
kept if the /d3/ sound of 'g’ is to be
kept.

If there is an /i sound before the
—ous ending, it is usually spelt as i,
but a few words have .

poisonous, dangerous,
mountainous, famous,
Varnous

tremendous,
enormous, jealous
humorous, glamorous,
vigorous

COUrageous,
outrageous

serious, obvious,
curious

hideous, spontaneous,
courteous




Statutory
requirements

Rules and guidance
(non-statutory)

Example words
(non-statutory)

Endings which sound
like /Jan/, spelt ~tion,
=5jon, =ssion, —cian

Strictly speaking, the suffixes are -
ion and —ian. Clues about whether

to put t, s, ss or ¢ before these
suffixes often come from the last

letter or letters of the root word.
~tion is the most common spelling.
It is used if the root word ends int or
te.

-s5ion is used if the root word ends
in 88 or —mit.

=sion is used if the root word ends in
d or se.

Exceptions: atfend - attention,
intend - intention.

~cian is used if the root word ends in
COrcs.

invention, injection,
action, hesitation,
completion

expression, discussion,
confession,
permission, admission
expansion, extension,
comprehension,
tension

musician, electrician,
magician, politician,
mathematician

Words with the /k/

sound spelt ch
(Greek in origin)

scheme, chorus,
chemist, echo,
character

Words with the /[/
sound spelt ch
(maostly French in
origin)

chef, chalet, machine,
brochure

Words ending with
the fg/ sound speit —
gue and the /k/ sound
spelt —que (French in
origin

league, tongue,
antique, unigue

Words with the /s/
sound spelt sc (Latin
in origin)

In the Latin words from which these
words come, the Romans probably
pronounced the ¢ and the k as two
sounds rather than one - /s/ k/.

science, scene,
discipline, fascinate,
crescent

Words with the /er/
sound spelt ei, eigh,
or ey

vein, weigh, eight,
neighbour, they, obey




Statutory
requirements

Rules and guidance
(non-statutory)

Example words
(non-statutory)

Possessive
apostrophe with
plural words

The apostrophe is placed after the
plural form of the word; =5 is not
added if the plural already ends in
=5, but is added if the plural does not
end in =S (i.e. is an irregular plural -

e.g. children's).

girls’, boys’, babies’,
children’s, men's,
mice's

(Note: singular proper
nouns ending in an s
use the 's suffix e.g.
Cyprus’s population)

Homophones and
near-homophones

accept/except,
affect'effect, ball/baw!,
berry/bury,
brake/break, fair/ffare,
grate/great,
groan/grown,
here/hear,
heelhealhe'll,
knot/not, mail/male,
main/mane,
meat/meet,
medal’meddie,
missed/mist,
peace/piece,
plain/plane,
rain/rein/reign,
scenelseen,
weather/whether,
whose’who's




Word list - years 3 and 4

accident{ally) early knowledge purpose
actual(ly) earth learn quarter
address eight/eighth length guestion
answer enough library recent
appear exercise material regular
arrive experience medicine reign
believe experiment mention remember
bicycle extremne minute sentence
breath famous natural separate
breathe favourite naughty special
build February notice straight
busy/business forward(s) occasion(ally) strange
calendar fruit often strength
caught grammar opposite suppose
centre group ordinary surprise
century guard particular therefore
certain guide peculiar though/although
circle heard perhaps thought
complete heart popular through
consider height position various
continue history possess(ion) weight
decide imagine possible woman/women
describe increase potatoes

different important pressure

difficult interest probably

disappear island promise

Notes and guidance (non-statutory)

Teachers should continue to emphasise to pupils the relationships between sounds and
letters, even when the relationships are unusual. Once root words are leamt in this way,
longer words can be spelt correctly, if the rules and guidance for adding prefixes and
suffixes are also known.




MNotes and guidance (non-statutory)
Examples:

business: once busy is leamt, with due attention to the unusual spelling of the /i/ sound
as ‘U’, business can then be spelt as busy + ness, with the v of busy changed to i
according to the rule.

disappear: the root word appear contains sounds which can be spelt in more than one
way so it needs to be learnt, but the prefix dis— is then simply added to appear.
Understanding the relationships between words can also help with spelling. Examples:
= bicycle is cycle (from the Greek for wheel) with bi—- (meaning ‘two') before it.

= medicine is related to medical so the /s/ sound is spelt as c.

= opposite is related to oppose, so the schwa sound in opposite is spelt as o.




Spelling — years 5 and 6

Revise work done in previous years

New work for years 5 and 6

Statutory
requirements

Rules and guidance (non-statutory)

Example words
(non-statutory)

Endings which

sound like /[as/
spelt —cious or

~tious

Not many common words end like this.

If the root word ends in —ce, the /[/
sound is usually spelt as ¢ — e.g. vice
- viclous, grace — gracious, space —
spacious, malice — malicious.

Exception: anxious.

vicious, precious,
conscious, delicious,
malicious, suspicious
ambitious, cautious,
fictitious, infectious,
nutritious

Endings which
sound like /fal/

=cial is common after a vowel letter
and =tial after a consonant letter, but
there are some exceptions.
Exceptions: initial, financial,
commercial, provincial (the spelling of

the last three is clearly related to
finance, commerce and province).

official, special, artificial,
partial, confidential,
essential

Words ending
in —ant,
—ance/-ancy,
—-ent,
—ence/—ency

Use —ant and —ance/~ancy if there is
a related word with a /&/ or fer/ sound
in the right position; —ation endings
are often a clue.

Use —ent and —encel/—ency after soft
¢ (/s/ sound), soft g (/dy/ sound) and
qu, or if there is a related word with a
clear /&/ sound in the right position.

There are many words, however,
where the above guidance does not
help. These words just have to be
learnt.

observant, observance,
(observation), expectant
(expectation), hesitant,
hesitancy (hesitation),
tolerant, tolerance
(toleration), substance
(substantial)

innocent, innocence,
decent, decency, frequent,
frequency, confident,
confidence (confidential)

assistant, assistance,
obedient, obedience,
independent,
independence




Statutory Rules and guidance (non-statutory) | Example words

requirements (non-statutory)

Words ending The —able/-ably endings are far more | adorable/adorably

in —able and commen than the —ible/=ibly endings. | (adoration),

—ible As with —ant and —ance/-ancy, the — | applicable/applicably

Words ending able ending is used if there is a related | (application),

in —ably and word ending in —ation. considerable/considerably

—ibly (consideration),
tolerableftolerably
(toleration)

If the —able ending is added to a word
ending in —ce or —ge, the e after the ¢
or g must be kept as those letters
would otherwise have their ‘hard’
sounds (as in cap and gap) before the
a of the —able ending.

The —able ending is usually but not
always used if a complete root word
can be heard before it, even if there is
no related word ending in —ation.

The first five examples opposite are
obvious, in reliable, the complete word
rely is heard, but the y changes to i in
accordance with the rule.

The =ible ending is common if a

complete root word can't be heard
before it but it also sometimes occurs

when a complete word can be heard
{e.g. sensible).

changeable, noticeable,
forcible, legible

dependable, comfortable,
understandable,
reasonable, enjoyable,
reliable

possible/possibly,
harrible/horribly,
terrible/terribly,
visiblelvisibly,
incredible/incredibly,
sensible/sensibly

Adding suffixes

The r iz doubled if the —fer is still

referring, referred, referral,

beginning with stressed when the ending is added. preferring, preferred,
vowel letters to transferring, transferred
words ending The r is not doubled if the —fer is no reference, referee,

in —fer longer stressed. preference, transference
Use of the Hyphens can be used to join a prefix co-ordinate, re-enter,
hyphen to a root word, especially if the prefix co-operate, co-own

ends in a vowel letter and the root
word also begins with one.




Statutory Rules and guidance (non-statutory) | Example words
requirements (non-statutory)
Words with the The ‘i before e except after ¢' rule deceive, conceive, receive,
fi:! sound spelt applies to words where the sound perceive, ceiling
el after ¢ spelt by ei is /i:/.
Exceptions: protein, caffeine, seize
(and either and neither if pronounced
with an initial /i:/ sound).
Words ough is one of the trickiest spellings in | ought, bought, thought,
containing the English — it can be used to spell a nought, brought, fought
letter-string number of different sounds. rough, tough, enough
ough cough
though, although, dough
through
thorough, borough
plough, bough
Words with Some letters which are no longer doubt, island, lamb,
‘silent’ letters sounded used to be sounded solemn, thistle, knight
(i.e. letters hundreds of years ago: e.g. in knight,
whose there was a /k/ sound before the /n/,
presence and the gh used to represent the
cannot be sound that ‘ch’ now represents in the
predicted from Scottish word loch.
the

pronunciation
of the word)




Statutory Rules and guidance (non-statutory) | Example words
requirements (non-statutory)
Homophones In the pairs of words opposite, nouns | advice/advise
and other end —ce and verbs end —se. Advice device/devise
words that are and advise provide a useful clue as licenceflicense
often confused the word advise (verb) is pronounced , )
with a /2/ sound - which could notbe | ProC o Practise
spelt c. prophecy/prophesy

More examples:

aisle: a gangway between seats (in a
church, train, plane).

isle: an island.

aloud: out loud.

allowed: permitted.

affect: usually a verb (e.q. The
weather may affect our plans).

effect: usually a noun (e.g. It may have
an effect on our plans). If a verb, it
means ‘bring about’ (e.g. He will effect
changes in the running of the business).
altar: a table-like piece of furniture in a
church.

alter: to change.

ascent: the act of ascending (going up).
assent: to agree/agreement (verb and
naun).

bridal: to do with a bride at a wedding.
bridle: reins etc. for controlling a horse.

cereal: made from grain (e.g. breakfast
cereal).

serial: adjective from the noun senes -
a succession of things one after the
other.

compliment: to make nice remarks
about someone (verb) or the remark
that is made (noun).

complement: related to the word
complete — to make something
complete or more complete (e.g. her
scarf complemented her outfif).

farther: further
father: a male parent

guessed: past tense of the
verb guess

guest: visitor

heard: past tense of the verb
hear

herd: a group of animals

led: past tense of the verb
lead

lead: present tense of that
verb, or else the metal which
is very heavy (as heavy as
lead)

moming: before noon
mourning: grieving for
someone who has died
past: noun or adjective
referring to a previous time
(e.g. In the past) or
preposition or adverb
showing place (e.g. he
walked past me)

passed: past tense of the
verb ‘pass’ (e.g. | passed him
in the road)

precede: go in front of or
before

proceed: go on




Statutory Rules and guidance (non-statutory) | Example words
requirements (non-statutory)
Homophones descent: the act of descending (going | principal: adjective — most
and other dowwn). important (e.g. principal

words that are
often confused
(continued)

dissent: to disagree/disagreement
{verb and noun).

desert: a5 a noun — a barren place
(stress on first syllable); as a verb - to
abandon (stress on second syllable)
dessert: (stress on second syllable) a
sweet course after the main course of
a meal.

draft: noun - a first attempt at writing
something; verb — to make the first
attempt; also, to draw in someone
(e.g. to draft in extra help)

draught: a current of air.

ballerina) noun - important
person (e.g. principal of a
college)

principle: basic truth or belief
profit: money that is made in
selling things

prophet: someone who
foretells the future

stationary: not moving
stationery: paper, envelopes
etc.

steal: take something that
does not belong to you
steel: metal

wary: cautious

weary: tired

who's: contraction of who is
or who has

whose: belonging to
someone (e.g. Whose jacket
is that?)




Word list — years 5 and 6

accommodate
accompany
according
achieve
aggressive
amateur
ancient
apparent
appreciate
attached
available
average
awkward
bargain
bruise
category
cemetery
committes
communicate
community
competition
conscience”
conscious*
controversy
convenience
correspond
criticise (critic + ise)
curiosity
definite
desperate
determined
develop
dictionary
disastrous

embarrass
environment
equip (—ped, —-ment)
especially
exaggerate
excellent
existence
explanation
familiar
fareign

forty
frequently
government
guarantee
harass
hindrance
identity
immediate(ly)
individual
interfere
interrupt
language
leisure
lightning
marvellous
mischievous
muscle
necessary
neighbour
nuisance
occupy
occur
opportunity
parliament

persuade
physical
prejudice
privilege
profession
programme
pronunciation
queue
recognise
recommend
relevant
restaurant
rhyme
rhythm
sacrifice
secretary
shoulder
signature
sincere(ly)
soldier
stomach
sufficient
suggest
symbol
systemn
temperature
thorough
twelfth
variety
vegelable
vehicle
yacht




Notes and guidance (non-statutory)

Teachers should continue to emphasis to pupils the relationships between sounds and
letters, even when the relationships are unusual. Once root words are learnt in this way,
longer words can be spelt correctly if the rules and guidance for adding prefixes and
suffixes are also known. Many of the words in the list above can be used for practice in
adding suffixes.

Understanding the history of words and relationships between them can also help with

spelling.

Examples:

= Conscience and conscious are related to science: conscience is simply sclence with
the prefix con- added. These words come from the Latin word scio meaning | know.

= The word desperate, meaning ‘without hope’, is often pronounced in English
as desp'rate, but the —sper- part comes from the Latin spero, meaning ‘| hope’, in
which the e was clearly sounded.

= Familiar is related to family, so the /a/ sound in the first syllable of familiar is spelt
asa.




International Phonetic Alphabet (non-statutory)

The table below shows each symbol of the International Phonetic Alphabet (IPA) and
pravides examples of the associated grapheme{s}.‘ The table is not a comprehensive
alphabetic code chart; it is intended simply as guidance for teachers in understanding the
IPA symbols used in the spelling appendix. The pronunciations in the table are, by
convention, based on Received Pronunciation and could be significantly different in other
accents.

Consonants Vowels
b/ bad la:l father, arm
d/ dog o/ hot
1) this el cat
idy/ gem, jug fat/ mind, fine, pie, high
il if, puff, photo fau/ out, cow
gl gum el hen, head
i) how let/ say, came, bait
i yes lead air
K/ cat, check, key, school fau/ cold, boat, cone, blow
i leg, hill ) hit
fm/ man 1a/ beer
n/ man i she, bead, see, scheme, chief
n/ sing ! launch, raw, born
e/ both fatf coin, boy
i/ pet fuf book
frl red fual tour
Is/ sit, miss, cell fuzt room, you, blue, brute
it she, chef In cup
i tea [EN) fern, turn, girl
il check lal farmer
Ml vet
fmaf wet, when
fz zip, hens, buzz
57 pleasure

' This chart is adapted slightly from the version provided on the DIE's website lo support the Year 1 phonics
screaning check.



